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Introduction
Having been more than fifty years since the U.S. Supreme Court determined that it was unconstitutional to segregate educational institutions many would assume that the current educational system provides an equal and unbiased opportunity for all in the United States. 

Unfortunately, studies like those presented by Noguera and Wing
 clearly indicate that court decisions and time do not fix all things. While the United States is certainly not in the same state it was in during the 1950s, the fact of the matter is that people’s cultural heritage, networking connections, and finances (cultural, social, economic capital) do affect their opportunities in life, and thus their success (or lack thereof).
 While this is not the sole factor in determining educational success; combined with the structure of educational institutions, it definitely impacts the outcome.

Problem
Thus the problem is that not all students have an equal opportunity to succeed in the educational situation, and in fact, the charge is levied that the internal structure actually prevents certain groups of individuals, namely ethnic minorities, from achieving the same educational opportunities and status of others, namely middle class white Americans. 

Project
This paper will attempt to evaluate a group of students in a private Christian school in Orlando, Florida based on several remarks made by Lisa Delpit in her book Other People’s Children. Delpit’s essays in this book contain much food for thought and maybe a bit more controversy than some would like. One of the most intriguing ideas that she brings to the front is that some students perform poorly simply because they are taught in a foreign manner. In other words, Delpit argues that students in African American communities raise their children in a fairly straightforward, “do as I say and do it now” atmosphere that many in the White community would find overbearing, overprotective, and at times outright mean. 
In contrast, in the cultural setting of the African American community, it is this very “harshness” that is seen as loving, caring, and nurturing. After all, if a mother loved her children, she certainly would make sure they received what they needed and were kept clean, etc. Not on their time table, mind you, but on hers. 
The previous illustration demonstrates the way authority is viewed by African Americans and Whites. African Americans attribute authority to someone because of the position they hold, whereas many Whites attribute authority only when they perceive it as being earned. The effects of this, often unnoticed, are evident even in the early stages of child rearing. While an African American mother may tell her child to “get your rusty behind in that bathtub” many White middle class mothers may say “Isn’t it time for you bath?” Understandably, both are commands; the latter is simply mitigated.
 Undoubtedly people use mitigated commands on a regular basis. The point Delpit seems to be making, however, is that this is a built in difference in the cultural makeup and expectation of African Americans as they enter the environment of American schools; whereas, a smaller percentage of middle class white children have this same expectation. This being the case, Delpit argues, an African American asked to perform a task by a middle class white teacher may not perceive the request with the same urgency and demand that his/her cultural heritage would attribute to a directive from the same teacher. 
 Challenge
This paper will attempt to further investigate the links between culture and academics. Grades from the first quarter marking period will be analyzed across three subject areas (Bible, English, History)
 in an effort to determine if there are any significant differences in grade point averages related to ethnicity. Additional criteria and variables will be discussed as relevancy dictates. This analysis will prove beneficial for those attempting to determine how to assess the impact cultural and structural differences have on students in an educational environment. 
Project Methodology
The school being studied is a private Christian school with a long history in Orlando, FL. The school enrolls approximately 320 students from pre-k (4 year olds) through twelfth grade. The current high school enrollment is approximately 80 students, including six middle school students who are taking high school classes. 

Because the school is a Christian school a significant difference from other private schools is that all students are required to attend a weekly chapel service and take a daily bible class. One year ago a new curriculum strategy was implemented in an attempt to raise the bar on the academic level of the bible classes. As is often the case, this met with initial resistance from some faculty, students, and parents. Currently the school is in its second year (and second phase) of implementing the curriculum. The curriculum will require another one to two years to be fully implemented. The middle school curriculum has been fully implemented as of this year whereas at the high school level a slower method was followed. All students were taught Old Testament Survey the first year of implementation. The second year saw those students in grades ten through twelve take New Testament Survey. In keeping with the curriculum plan the ninth grade class (and the advanced eighth grade class) took Old Testament Survey. Thus, a sequential course of study, as in other core subject areas has been introduced into the bible department. 
This has posed a challenge on numerous fronts. In addition to ideological or philosophical disputes are scheduling problems. Currently the program runs alongside the math track, thus students take the bible class opposite their math class. This poses problems for new students entering the high school above the ninth grade, as they will skip the Old Testament Survey course. While the individual courses are self contained and do not require the course before it, it does provide numerous benefits in contextual and big picture understanding. Additionally, some students transfer into the school on a different academic track than this school, thus those students may take Bible classes out of order as well.

For this paper eighty student’s grades were tabulated and graphed. For each student the final grade for the first quarter of the 2007-2008 school year were included for Bible, English, and History. Additionally, for Bible a break down of the final grade was computed based on the categories that make up the final grade. The subcategories for Bible are as follows; Daily Grade, Homework, Notebook, Project, Quiz, and Test. It was thought that various subcategories may reveal differences based on teacher instruction/comprehension (Daily Grade), time management/responsibility (Homework), organizational skills (Notebook), time management, creativity, initiative (Project), retention/learning (Quizzes), and retention/study habits (Tests). Additional categories tabulated were; whether the student was new or returning, ethnicity, and grade level. The above data was then organized by ethnicity and new/returning student. Averages of all data were computed along with standard deviations

Analysis
Part of the problem with educational analysis is the large number of variables that one must isolate. In the case of the current project the following factors should be noted about the teaching staff. The Bible teacher is currently teaching his third year at the school and teaches five bible classes and a Life Management Class. The English teacher has been teaching at the school for more than ten years and for the first time in a long time is teaching only four English classes plus a Psychology elective. The History teacher, while having taught many years at the school, was prior to this year teaching in the elementary school (fifth grade). Additionally, the History teacher is also teaching American and British Literature, Yearbook, and five History classes. Due to the structure of scheduling and enrollment at the school, class sizes range from six (8th grade advanced track) to over 30 (10th and 11th grade math track).
 

Concerning the student body, as the following chart
 demonstrates, the school is made up of 45% Whites (7), followed by 27.5% Hispanics (5), 12.5% African Americans (1), 7.5% Asians (4), 5% Mixed (6), and 1.25% each American Indian (2) and Arab (3).
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The first data to be looked at was the final grades for the first quarter of this school year, followed by their standard deviations. The first of these charts represents a bar graph with standard deviations noted by the “tails” on the bars. The second chart is a simple line graph of the same data and the third shows standard deviation data. On the standard deviation data chart there is no deviation for American Indian and Arab students because there is only one student in the school represented by each of those ethnicities. 
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The Asian (#4) students are immediately noticeable as they demonstrate a significant dip, particularly in Bible and English. It was at this observation that the idea to delineate returning and new students was seized upon. Upon factoring for that variable the data demonstrated that there was a significant reduction in averages for new students (series 1), but with a very large standard deviation. It appears that returning students averaged a ‘B’ in Bible (#8) and English (#9) while achieving an ‘A’ in History (#10); whereas new students achieve a ‘C’ or below in all subjects. Particularly of note, they received an ‘F’ average in Bible. 
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The returning students also demonstrated a much closer group of scores as indicated by the lower standard deviation from the mean. The new students, however, have very divergent scores as indicated by a standard deviation of over 20 points in Bible (#8). Several additional variables need to be considered in this case. First, it must be noted that this particular school has begun to develop a small influx of Korean students who come to the U.S. to learn English. They are connected through one or two families and are thus enrolled at this particular school. As the primary goal for them is to learn English, their grades, particularly in the first semester are not usually a major concern to their guardians. Additionally, they arrive with varying levels of English proficiency. Of two brothers currently enrolled, one arrived with limited English ability, while the younger brother arrived with next to no English ability. Again comparing these two brothers (which are two of the four new Asian students), the younger brother is in middle school but in the advanced math track, thus putting him in the high school bible track. This compounds his learning experience because not only is he inundated with a foreign language (English), he is also being inundated with Christian and Biblical vocabulary and a book (the Bible) that he is completely unfamiliar with.
 On top of this must be added the fact that there is no training or concrete guidance for teachers in how to best help English as Second Language students. Thus for the new Korean students, comprehension is most likely the biggest obstacle, but not just the English language; the Biblical story, characters, terms, etc. are all doubly foreign and thus the learning curve is even steeper. Thus the double learning curve partly explains the difference in mean scores between Bible, English and History and the much larger standard deviation. 


A process to help the new Asian students needs to be implemented to help them succeed and make the transition easier. As seen by the returning students, who have at least a ‘B’ average across all three subject areas, it is quite possible to succeed. The level of at home support and contact with the school also needs to be increased in order to increase the comprehension level of the teachers expectations.

The next major concern was the Hispanic and African American students. As the charts below explain, the new African American students demonstrated a larger standard deviation from the mean. However, with the Hispanic students, it is the opposite; the returning students demonstrated a larger standard deviation from the mean. This was also the case for the White students (Caucasian). The one exception with the White students was the Bible tests (#7); the standard deviation for new students was slightly larger than that of the returning students. Hispanic students also demonstrated the above exception. New African American students appear to either “get it” or not by a cursory look at their scores. Upon closer look, however, the concepts of “capital” as previously mentioned in the paper come to the forefront. One African American student who failed the first quarter (59%) in Bible currently has a 70% in the second quarter. This particular student does not live with his father or mother (though both live in town, separately). Instead he lives with his aunt and uncle and also spends some time with coaches who have taken him under their wing. During the first quarter of the year he was finally fitted with glasses, which he had needed for years but was too embarrassed to admit and too broke to buy them. Additionally, he needed extra help with his English skills (due in part to his poor vision), access to computer equipment for certain assignments, extra help in organizing his notebook, and further explanation of details on assignments. This was obtained through after school help and a network of supporters, without which he would most likely still be failing and pretending he could read. Hopefully, he will continue to succeed as he is built up by this ‘network.’opefu
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Recommendations

The above analysis has demonstrated a disparity in grades between (1) ethnic groups, (2) subject content, and (3) student status (new/returning). Additional analysis on various tasks such as homework, tests, etc. may also indicate particular weaknesses. When there are so many variables to consider it is often difficult to make a final analysis. In this case there are several avenues that need to be pursued, all highlighted by the hard data of students grades.


First, teacher methodologies and assessments need to be compared between the Bible, English, and History classes. Why are the History grades consistently higher? Does this have to do with the standards expected? The content level taught? The assessment method? The teacher? Etc.?


Secondly, a process needs to be implemented for students entering the school who do not speak English. If the school is going to continue to accept such students it is the duty of the school to provide instruction and tools to teachers so that they can more effectively instruct the students. What does a teacher do when they have explained the assignment four times and the rest of the class is half done but the Korean student has not yet started the assignment? Does the student comprehend? Is the student taking advantage of a perceived language barrier? Does the teacher just let them not do the assignment? And if they don’t do the assignment are they held to the same standards as others(fail) or are they given extra grace (another standard?)?

Thirdly, individual teacher methodologies and assessments need to be analyzed in regard to; (1) student comprehension abilities (while holding a high standard), (2) teacher clarity of instruction, (3) variety of assessment.

Fourthly, and possibly the most complicated aspect; student individualities need to be assessed. In a small school like this one (80 in high school) it is difficult, in a larger public school, this task is next to impossible. How do you assess each individual and attempt to (1) tailor lessons to their needs, (2) provide the extra resources and tools they need, (3) provide the networking social capital they need, (4) and be cognisant of their culture and it’s capital or lack thereof, all the while moving them to the next stage in their life – college for many – and connecting them to the economic capital needed for that (via the right courses, grades, scholarships, etc.)

Barriers to these recommendations are numerous, including current structures, personnel, time, finances, etc., however, each one is simply that, a barrier – an obstacle, to be hurdled. A team devoted to the end result – education made more equal to all – will decide to hurdle those obstacles. 

Paper Summary

This paper has in no way attempted to solve any problem. Instead it has attempted to demonstrate the reality of the thesis of both Delpit and Noguera and Wing. The vignettes in Unfinished Business and the teacher debates on how to teach in a culturally relevant way in Other People’s Children are to cause one to think and rethink about education in its current state. They are also to cause one to move forward, one small step at a time, to implement change. Though the changes made at this private school may be small and inconsequential as compared to what could or should happen in Berkeley, they will be significant to the students whom they affect. That’s education – one student at a time. 


With varying methodologies, ideologies, and obstacles, it is a wonder any teacher accomplishes anything, yet they do – day by day. Some things are simple; all students deserve an education. Others are a little more complex; what kind of education? The previous analysis has demonstrated that the numbers can at least tell us a problem exists. What one does about it is up to them. 

To illustrate for a moment: the following movies all have something in common – Miracle, Coach Carter, Pride, Remember the Titans, We Are Marshall, Stand and Deliver and countless others. The common denominator is not ‘sports’ as evidenced by the inclusion of the last title. Rather the common denominator is an individual who sees value in a group of people; who pushes them beyond what most people think they are capable of, because he knows better; and who refuses to give up on them even to the point of letting them quit rather than quit himself. Delpit believes the same thing. So do Noguera and Wing. So does Miles Corwin
 as he recounts story after story of inner city students in LA who rise despite their lack of social and economic capital. Are they affected by their lack? Most definitely, but in each case there was someone always telling them – Go, Go, and Go some more.
 
It is the contention of this author that success in the field of education begins and ends with high expectations. The goal is ‘over the top’ and it stays there. Structures, courses, teachers, methodologies, assessments, tools, and resources – all must be provided to support those goals. And they must be regularly reviewed, analyzed, and updated to support the goal. 
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� The census tract in which the school is located is 59% White, 33% Hispanic, and 5% African American. However, the census tract across the street is approximately 57% white, 27% African American, and 23% Hispanic. Thus the representation of the neighborhood is lacking in African Americans. Additionally, the African Americans at the school do not live in the neighborhood (with one exception). Data from US Census at � HYPERLINK "http://factfinder.census.gov" ��http://factfinder.census.gov� for census tracts 134.02, 134.03, 134.04.
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